
“Will the spring ever come for us, too?”
Two girls, two boys, and a diary written in hiding

 A study unit accompanying the presentation of the program of

“A Candle for Every Name” for grades 10-12
  Introduction

 The organization “Our Six Million – A Candle for Every Name” has set as its goal to work
 towards perpetuating the memory of the Holocaust in our society. Together with the
 collective memory of the six million who perished, the organization strives to keep alive the
 memory of each individual. The organization’s ambition is to establish a national tradition in
 which, on the eve of Holocaust Remembrance Day, each Jewish household will light a candle
 in memory of a person who perished during the Holocaust.

 This idea fits in well with the central theme of this year’s Holocaust Remembrance Day,
 “Restoring their Identities – The Fate of the Individual during the Holocaust.” Our project’s
 vision is for each person to keep alive the memory of one person who perished in the
 Holocaust, and thus extract him from the enormous mass grave of the six million.

 Below you will find a proposed lesson plan for teachers of high-school classes, which will
 serve as an introduction to this project. The students will get to know four youngsters who
 perished in the Holocaust. They will learn about them and their world through their diaries
 that survived. In this lesson, a candle will be lit for them also metaphorically, as this act of
 remembering them constitutes spreading the unique light with which they lit up the world.
 As a follow-up to the lesson, the students will be instructed how to pass the experience of
 remembering to their family at home, to search for additional information, and to light a
candle together with their family members.

 The aim of the lesson is to create an experience of identification and connection with these
 youngsters, and thus with all the lights that were extinguished in the Holocaust. The aim is
 not only to light an actual candle in their memory, but even to continue their way and their
deeds that were erased, thus perpetuating their light in the world.

 The genre of writing a diary is well known to today’s teenagers, and is considered an
 accepted literary form in youth literature, so that the students have access to, and a
 connection with this style of writing. The personal and direct narrative of a diary creates a
 personal connection to the deceased, who is of the same age as the students, and who will
 remain ageless for eternity. This experience will form the basis for the students’ desire to
 keep alive the memory of one of those who perished in the Holocaust by lighting a personal
  candle in his/her memory, and by perpetuating his/her memory and story.

 We have focused on four characters, two girls and two boys. Using excerpts from the
 diaries they wrote, as well as their pictures, we get to know their love of life, the beauty and
 nature that characterized them; their positive attitude – their hope and faith in the world
 despite the fact that they were so cruelly distanced from it; and their wish to grow and
 blossom that was cut short.



Lesson Structure

 •      A slideshow to introduce the characters of four youngsters who perished in the Holocaust,
and their diaries

•      A short video to present the initiative of “A Candle for Every Name”  

•      Group work on extracts from the diaries – according to selected topics  

•      Summarizing together with the whole class  

•      Constructing a memorial wall  

Contents of the kit

•      The opening slideshow  

•      Source sheets for group study  

•      A card with guidelines for the group work  

 •      Commemorative certificate cards  

 •      Four labels for lighting candles in memory of the four youths while watching the  
slideshow

•     A poster: “To light a candle. To increase light.”  

 •     Memorial candles with labels of “A Candle for Every Name” to be distributed to the  
students for lighting candles at home

Additional materials needed

•     Two big black cardboard panels for the memorial wall  

•     Cardboard sheets in different colors – one for each group  



The opening slideshow

 At the beginning of the lesson the teacher will introduce the characters – Yitzkhok, Eva, Moshe,
 and Rosa – in a short slideshow in which their life stories are briefly presented, together with
 their pictures, the diaries they wrote, and their fate during the Holocaust. This introduction of
 youngsters the same age as the students, will create an emotional bond, and the desire to get
 to know them on a deeper level. In the last slide the teacher will introduce the project of “A
Candle for Every Name.”

Guidelines and clarifications for how to present the slideshow:

 At the beginning of the slideshow the teacher should tell the students that they will meet four
 youngsters, between the ages of 13 and 19, who wrote diaries during the Holocaust. Three
 slides have been devoted to each of them: an opening slide with a picture and several details; a
 slide with an excerpt from the diary; and a slide describing his/her fate. The explanations given
together with the slideshow will focus on these three aspects.

 When showing the slides which describe the youngsters’ life stories and their pictures, the teacher
 should briefly expand on the pictures (Yitzkhok is seen together with his father, grandmother, and
 cousins; we see photos of Eva and Moshe also when they were babies), and add relevant details
about what they experienced. (There are more details in the kit for grades 7-9).

 When showing the slides which present excerpts of the diaries they wrote, the teacher should
 speak about the fact that they wrote the diary secretly or in hiding. General questions should
 be asked: have you ever kept a diary? Do you know any books that were written in the form of
a diary? Why do you think these youngsters decided to keep diaries?

 The teacher should bring the students’ attention to the fact that the diaries were written
 in different languages. When showing the slides with the excerpts, the original diary can be
 presented and the students can try to identify the language of the diary. Eva and Rosa wrote
 in their native language (Eva in Hungarian, and Rosa in Dutch), Yitzkhok wrote in Yiddish, and
 Moshe wrote (extraordinarily) in Hebrew. The teacher can ask: What can we learn about the
 world of the writer? (One can understand how close they are to Judaism and Jewish culture.
 Eva, for example, comes from an assimilated family; Yitzkhok lived in a culture that greatly
 respected the Jewish, Yiddish culture; and Moshe yearned to integrate into life in the land of
Israel in the future).

 When showing the slides that present the fate of the youngsters, attention should be paid to
 the background pictures. These show the places where they perished (the background picture
 for Yitzkhok, shows a memorial that was placed on one of the pits at the Ponary site where
 the Jews of Vilna and the surrounding area were murdered; the background pictures for Eva
 and Moshe show the railway tracks leading to one of the gates of Auschwitz). The teacher



 should also tell the class how the diary itself survived, so that their story will be told. (Yitzkhok’s
 girlfriend survived and found the diary among the ruins of the ghetto. Moshe’s sisters returned
 from Auschwitz and found the diary in the place where the family had been in hiding. Eva
 managed to give her diary to a Christian friend who was allowed to enter the ghetto three days
 before Eva was sent to Auschwitz. The friend was not able to save Eva, but Eva asked her to take
 her diary out of the ghetto.)

 When showing the final slide of the presentation, the teacher should introduce the
 initiative of the project “A Candle for Every Name” and its aim. The teacher can ask the
 students to name opportunities when we light candles. The answers can be listed on the
 board in a graphic organizer. Through the answers the students can discuss the different
 symbolic meanings of lighting a candle (e.g. light and festivity, remembering the deceased,
 spreading light and goodness in the face of darkness). The verse in the book of Proverbs
 says “נר ה‘ נשמת אדם” – The light of God is man’s soul. Rav Kook gives an additional idea (in
 the slideshow): In what way is a man similar to a candle? Why does Rav Kook choose this
 image? (A candle symbolizes unique light, with each light contributing to the other without
 decreasing its own light; one can light one candle from another). According to this idea, why
 does lighting a candle serve as a means of remembering the six million Jews who perished
 during the Holocaust? – To remember them and to light up the world from their unique
 light, so that it will continue to shine in the world. This is the reason for reading what these
 youngsters wrote – to get to know them, and to light a candle from their candle that was
 blown out. We receive a spark of their light through their diaries that survived.

 The teacher can also use the short videos on the organization’s website which tell about the
 candle-lighting initiative: http://www.shemvener.org.il/en/about-us/

Group work

 The continuation of the lesson will be conducted according to the diary excerpts of the
 youngsters. In this lesson all the sources are from the diaries of the youngsters that students got
 to know in the opening slideshow. Thus an emotional and significant bond will be formed with
both the themes and the characters.

After the introductory presentation, there are two options for the continuation of the lesson:

Option 1: Each group chooses one of the three topics offered;

 Option 2: Three topics will be distributed to each group (according to the number of group
members).

 - Each group will also receive a card of guidelines for the group work, and will have a discussion
based on the guidelines. Each group will also receive a colored cardboard sheet.

 As a summary for the group work, each group will choose what they feel is the most significant
 sentence of the excerpts they have read, and will illustrate it on the cardboard sheet.



Choice of topics:

 Rebirth and homeland: sources that present the connection between Holocaust and revival,
 as understood by these youngsters. They themselves did not live to see the rebirth, but in their
 diaries they expressed their yearning for the rebirth of their People.

 A test in mutual responsibility: This topic is of particular relevance to teenagers, dealing with
questions of empathy, friendship, and mutual responsibility.

 Faith and hope: This topic raises the difficulties, the emotional struggles, and the struggles of
faith in the face of the horrors of the Holocaust.

Summing up the activity

 The students will hang the two big cardboard panels on the classroom wall, and next to it place a
 table covered with black cloth, with four candles in memory of the four youngsters.  At the top of
 the memorial wall they will hang the poster: “To light a candle. To increase light” (enclosed as a
 separate file; we recommend printing it in color).

 Each group will present to the class their chosen sentence, explaining the reasons for their
 choice. They will then attach the sentence to the memorial wall, and a group representative will
light a candle.

 The students can add pictures and additional diary excerpts to the wall. They can also use the
files of pictures and sources designed for the activity of the junior-high classes.

 At the end of the activity, personal candles of “A Candle for every Name” to be lit at home,
 should be distributed to each student. Each student can choose which candle to take, thus
creating a personal commitment to perpetuating the memory.

Follow-up activity at home

 In order for the candle lighting at home to be significant, and to constitute a follow-up to the
 class activity, the students should be given directions for the home follow-up activity. This will
be the basis for more class activity in the coming days.

 Next to the memorial panels that the groups prepared, another black cardboard panel should
 be hung on the wall, with a table covered in black cloth beneath it. The students should be given
 commemorative certificate cards (enclosed as a separate file). Each student should collect
 material about the person whose name is on the label of the candle he received, so that s/he can
 fill in the commemorative certificate. The card, formatted as a type of identity card, is phrased in
 a way which will lead the student to get to know the deceased, and to learn from him/her. This
 is in the spirit of what was discussed during the lesson – that lighting a candle is also a metaphor
 for spreading the light of the deceased by remembering their lives, and creating continuity for
them in this world.



 The students can search for material independently using the internet, and also by scanning
 the barcode on the candle. They should be told not to leave any blank spaces. By specifically
 emphasizing that we do not have enough details about the person, the student can express the
 premature loss in the strongest possible manner. For example if the deceased is a baby or a
 small child, the student should write next to the relevant categories, “We do not know,” or “He
 did not have time to dream what he would be when he grows up.” If the person did not leave
 anything in writing, the student can imagine what he would like us to remember most, or the
student can write that we cannot know.

 On the day after Holocaust Memorial Day the students will add the cards they prepared to
 the class memorial wall, and they will put the candles that they lit at home onto the table. They
 should be encouraged to read the commemorative cards that their friends prepared, thus being
 partners in remembering those who perished and spreading their light in the world.
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Rebirth and Homeland    

 From the diaries of teenagers written in darkness and in hiding
 we sense the helplessness of a people scattered among gentiles,
 humiliated and tormented. At the same time we read about their
 intense yearning to feel true pride in their nation, and in their Jewish
 culture. They yearn, and dream of seeing the independence and
 rebirth of their people, of living in the homeland where finally they
will be able to feel at home.

 Dear Diary, You’re the luckiest one in the world because you cannot feel, you
 cannot know what a terrible thing has happened to us. The Germans have come!
 … Agi [that’s what Eva calls her mother] always used to say that decent
 people have always had to flee this country, because otherwise they would
 imprison or murder them. Those people who were chased out of their homes, are
 called immigrants. But to be an immigrant is also very bad, because human
                          beings always yearn for a homeland, and immigrants are always foreigners…

 (Eva Heyman, March 19, 1944) 

 Why does Eva’s mother fear running away from Hungary?

  “Immigrants are always foreigners,” wrote Eva in her diary. Try and explain the meaning of
 this definition. Can it explain the fate of the Jewish People in the countries affected by the
Holocaust? Explain.

  My teacher Gershteyn has died. When I learnt about the great misfortune …
 I felt with all my heart how precious my teacher Gershteyn had been to us, how
 great our loss is. How everyone who knew him loved his handsome, tall figure …
 With what affection did his beautiful eyes shine at a Yiddish word, or a Yiddish
 song! How he loved his language, his people! And this love, the national pride
 which he represented, he endeavored to kind le in us. … Our teacher Gershteyn
 suffered a great deal in the ghetto. He became grayer and grayer, his face
 darkened. … Forever and ever we will remember you as a dear friend, the image of
 your proud figure will remind us of something that is precious and dear. What
 you have given us of yourself will always flourish among us.

  (Yitzkhok Rudashevsky, September 27, 1942)

  Why does Yitzkhok stress his teacher’s tall, proud figure? How does this symbolize his
teacher’s character for him?

 How did the teacher instill in the ghetto children national pride? Why was this so important

for these children?



 I think how defenceless we are, isolated from each other, exposed
 entirely to the mercy of the Hitlerites. … Our hearts are crushed
 witnessing the shameful scene where women and older people are
 beaten in the midd le of the street … A performance. Germans
 stand and look … I stand at the window and feel a sense of rage.
 Tears come to my eyes: all our helplessness, all our loneliness lies
  in the streets. There is no one to take our part. And we ourselves are so helpless!

      (Yitzkhok Rudashevsky, June 24, 1941)

 This was written by thirteen-year-old Yitzkhok in Vilna, at the time of the German  
occupation. What leads to the feeling of terrible helplessness that Yitzkhok describes?

 Moshe Flinker wrote in his hiding place in Belgium: “I only now feel how much we need  
 a homeland.” (March 9, 1943) Explain his words according to Yitzkhok’s description of the
German occupation.

 I have begun learning Arabic. I am not
 learning it simply because I like it … but
 because a large part of the inhabitants
 of the land of Israel and the surrounding
 countries speak it. … I see that I will need
 this language more than any that I studied
 in school. It is obvious that we shall have
 to live in peace with our brothers, the sons
 of Ishmael, who are also Abraham’s
 descendants. … I think that, had the Jewish
 leaders learned Arabic and so have been
 able to speak with the Arab leaders, those
          violent riots would not have occurred.
(Moshe Flinker, December 18, 1942)

 Moshe continues to describe the difficulties of learning Arabic without a teacher and with
 almost no books – only with books which he managed to acquire, and which were not in
 his native language. He needed another dictionary to translate those books! Why was it so
 important for him to learn Arabic? What role do you think Moshe dreamt of having when he
would integrate in life in Israel?

 If Moshe had come to Israel, and become a politician, would you elect him as a leader? Explain
your position.



 And whenever I think about the Holy Land my
 heart fills with longing, and my soul yearns for the
 Land I loved so much, and still love … and I see it
 before my eyes. I see the coastline, I see Tel Aviv,
 Jaffa, and Haifa. And in the center of the country
 I see Jerusalem, with the Mount of Olives rising
 up nearby. I see the Jordan River flowing from the

 Lebanon to the Dead Sea … I also see the land on the other side of the river
 … How many times have I wondered whether I will ever merit in my lifetime
to stand on its holy soil, whether G-d will allow me to stand and walk there!

                                                           (Moshe Flinker, March 9, 1943)

 How well does Moshe “know” Israel despite the distance and the fact that he had never
been there? Support your answer from the place names he mentions.

 Do Moshe’s words remind you of any story you know from the Tanach (Bible)? List four
similarities between the stories. What can you learn about Moshe from this paragraph?



A test in mutual responsibility
 In the reality where physical survival became the daily challenge, mutual support was often
 what separated between life and death. In these teenagers’ diaries we read many testimonies
 on how important this support was for them, and how, even in these difficult times, they
thought about their fellow Jews and their suffering.

 The first ghetto day begins. I run right into the street. The little streets are

 still full of a restless mass of people. It is hard to push your way through.
 I feel as if I were in a box. There is no air to breathe. Wherever you go
 you encounter a gate that hems you in. … I decide to hunt up my friends.
… I think we ought to be together.

  (Yitzkhok Rudashevsky, September 6, 1941)

What is the first action that Yitzkhok takes on entering the ghetto?  

Why is this so important for him?  

 Today we had a club holiday in the kitchen of Rudnitzki 6.
 We felt like having a little fun. So we wangled 100 kg.
 of potatoes out of the administration and we had a baked
 pudding. This was the happiest evening I have spent in
 the ghetto. … Many, many guests came. And here we sit
 crowded together. I looked around at the crowd, all of our
 kind teachers, friends, intimates. It is so cozy, so warm, so
 pleasant. This evening we demonstrated what we are and
 what we can accomplish. … Until late into the night we sang
 with the adults songs which tell about youthfulness and hope. We sat at the
 meager tables and ate baked pudding and coffee and we were so happy, so happy. … We
 are, as it were, intoxicated with the joy of youth. We do not want to go home. Songs
 keep bursting forth, they simply will not stop. Today we have demonstrated that even
 within the three small streets we can maintain our youthful zeal. We have proved that
from the ghetto there will not emerge a youth broken in spirit.

 (Yitzkhok Rudashevsky, December 11, 1942)

What made Yitzkhok so happy that evening? Support your answer from the diary excerpt.

 Earlier in the diary Yitzkhok wrote about the mass murders in the pits of Ponary just outside
  Vilna. In the excerpt you have just read, he writes twice “this evening we demonstrated
“today we have demonstrated..” What is so important for Yitzkhok to prove? Why?



 We were so happy to meet. It cannot be described in words … It is such a good feeling
 to be surrounded by people who care for you and with all their
 love … Adi [her younger sister] is really cute. She embroidered a
 cape for me, and it is full of patterns that bring good luck. When
 I’m dressed in this cape, I just have to have good luck! … We
 haven’t even quarreled once … Both of us have learnt to control
 ourselves in these difficult times … I don’t want to believe that
we’ll be separated again…

     (Rosa Yakobs, February 20, 1943)

  This is how Rosa described a brief period of two weeks, when
 she was fortunate enough to be with some of her family. Most of
 the war she was forced to spend in hiding far away from them.
 What is the importance of being among family in a time like this,
as Rosa described it?

  What relationship was formed between Rosa and her sister during these days in hiding?
Try to explain the significance of this relationship for them.

 Explain the meaning of the sentence, “Both of us have learnt to control ourselves in these
difficult times.”

 These days my father often says that we do not know how lucky we are. We have food,
 we can go anywhere … I am not at all happy. … I often feel great yearning for my
 brothers in Poland or elsewhere. … Many times I feel the desire to be with them, to
 suffer their hardships. I have already found a way to get to them. The Germans are
 looking for laborers everywhere. … I will say that I want to go to work. Then they will
 certainly take me, too. However, for the moment I am sure that my father will not let
me do anything like that.

(Moshe Flinker, January 1, 1943)

 The news about the suffering of the Polish Jews led to various emotions among the Jews in
Belgium. What feelings are expressed in this excerpt?

 What is Moshe’s attitude to the Jewish People? Can we see him as representing mutual
responsibility for the Jewish People?

Why does Moshe long so much to be taken with his fellow Jews?  



Faith and Hope
 In the dark and gloomy reality, in the ghetto and in hiding, the teenagers looked for support
 and hope. Their searches and their questions are testimony to their efforts to cope with
reality, to understand the reality, and to grow from it.

 The poor ghetto vendors, most of them children ... They crowd together frozen … they
 knock one foot against the other, and blow into their frozen hands … I run through the
 cold, sad little ghetto street, and run home straight into bed, to fall asleep as soon as
  possible. Because in sleep, you dream and have sweeter hopes than when awake.

According to Yitzkhok, what place does hope have in the ghetto?

 Yitzkhok relates that in a speech he gave to his friends in the youth club in the ghetto he
 said: “When we leave the ghetto, we will throw off the poverty that was the fate of the
Jewish people for generations” (December 1, 1942). What hope lies in these words? Explain.

 One trouble comes after another … All the Jews have to move to the terrible concentration
 camp Vught… I imagine that the little children will suffer terribly
 … I imagine that yesterday the Jews prayed and beseeched. This
 was their last Shabbat. Won’t G-d take us under His wings,
 and end this nightmare? … This world is so cruel. … Why does
 the Master of the Universe allow them to torture thousands of
 innocent people? … Not to know whether I’ll be alive tomorrow …
 It is not clear that we will be able to survive until the peace we
 so long for … Things like this must not be allowed to happen! We
 are the creation of Your Hands, and You also created those
 who do not belong to the Jewish faith, so why am I and my
dear ones not allowed to live? …

   (Rosa Yakobs, March 30, April 3, and May 30, 1943)

 Rosa assumes that her country’s Jews prayed for salvation before the deportation. Can her
 questions and claims that she writes here in her diary be considered also as prayers? Explain
 your opinion. Have a look at Tehillim (Psalms), Chapter 88.



 Moshe Flinker wrote in his diary his many thoughts about the reality,
 about faith, and the fate of his people. From his writings, we meet a
 teenager who bravely, with insight and sensitivity, is coping with the
horrific reality in which he found himself.

 We are in great sorrow. … I feel certain that further troubles
 will not bring any Jew back to the paths of righteousness. On the
 contrary, upon experiencing such great anguish they will think
 that there is no G-d at all in the universe, because had there been
 a G-d, He would not have let such things happen to His people.
 I have heard this said many times already — and indeed what
 can G-d intend by all these calamities that are happening to us
 in this terrible period?

(Moshe Flinker, November 26, 1942)

What difficult question does Moshe raise? Phrase it in your own words.

 Moshe says that he heard this said many times, and claims that this will be heard a lot after
 the Holocaust. Have you heard this claim from people? How do you answer this question
to yourself and to others?

 The prophet foretold that we would not be redeemed because of our righteousness, but
 as a result of the evildoing of our enemies and of our agony at their hands (such as
 happened in Egypt). But there is another difficulty … there is a great danger that
the Jews themselves will not desire the redemption.

 (When I would ask my friends:) What do you think will happen at the end of the
 war? Almost always I received the reply that everything would go back to the old
 routine. We will remain among the gentiles where we have settled. … But G-d does
 not want this. That is why He has dragged them out of their homes and their towns,
 and now they already desire with all their heart to return to our Holy Land, the
Land of Israel.

  (Moshe Flinker, November 30, 1942)

 What answer did Moshe find to the question he asked in the previous excerpt? Divide
your answer into two parts, and explain.

 What is your opinion of Moshe’s answer? Do you think it’s an acceptable answer? Note
also that Moshe wrote this in hiding, over two years before the end of the war.



 There is nothing more beautiful in the world than to believe … the belief from which we
 draw all our strength … the belief which we carry within us, and which, after we die
 those who come after us will accept with even more fervor.  Faith that we will never
abandon, lest we abandon ourselves, faith that will accompany us forever ….

 (Moshe Flinker, May 25, 1943)

What place did faith have in Moshe’s life, and in the way he coped?

Do these words fit in with the difficult questions that he asked? Explain your opinion.

Towards the end of his diary, Moshe Flinker wrote in his diary:

A Jew when you go out, A Jew when you come in

A Jew when you get up, a Jew when you sit down

A Jew when you walk, a Jew when you stand

A Jew in your thoughts, a Jew in your deeds

A Jew in your troubles, a Jew in your joy

A Jew when you drink, a Jew when you eat

A Jew in your business, a Jew in your studies

A Jew in your shoes, a Jew in your clothes

A Jew when you hate, a Jew when you love

A Jew with your G-d, a Jew with your people

A Jew in your life, a Jew in your death

A Jew in Heaven, a Jew on earth

A Jew you were born, a Jew you will die

 Moshe then wrote the eternal verse of faith: Hear O Israel, the
 L-rd is our G-d, the L-rd is one.” These were almost the last words that Moshe wrote in his
diary, before he was murdered in Auschwitz, at the young age of just sixteen.

" שמע ישראל ה' אלוקינו ה' אחד " 



Guidelines for group work

 1. Read the diary excerpts and the questions next to them. In your

group, discuss the following questions:

 - Which diary entry would you choose as the most significant and

moving excerpt?

- Why did you choose this excerpt?

 - Is there anything you would like to take from the diary entry into your

 lives? Is there any light in this entry with which you would like to light a

 candle of your own, thus spreading the light of the boy or girl on whom

you chose to focus? How would you do this?

 2. Design a poster (on a colored sheet of cardboard) based on a

sentence from the excerpt that you chose.

 3. Have a representative of your group present the sentence you chose

to the whole class during the summing-up activity.

 - Hang up the poster you designed on the memorial wall “To light a

candle. To increase light.”

Good luck!
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